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TIE PRACT1CUM

1. Introduction

This chapter Is intonded for trainers of early childhood teachers and

field personnel who have pre-service and/or in-service training responsibil-

ities for practicum experiences. As a result of reading this article it Is .

anticipated that the reader could and would-be motivated to:

1. Design or modify a practicum component for pre-service and/or

In-service training of teachers.

2. Prevent or remodiate selected problems that occur in administration,

impiement3tion and evaluation of practicum experiences.

3. Select and evaluate sites for the possible types of practicum

experiences use,%1 in early childhood proorams,



II. Types of practicum experiences

Practicum experiences can cover an extremely wide range of settings in

which expected student behaviors vary on a number of dimensions. The diver-

sity of settings, the sequence of experiences, the balance of types of

experiences and the areas of emphasis should be related to the gents of the

particular training program and the expected competencies that students are

to demonstrate. They should be flexible enough to allow the entering char-

acteristics of the students to play a role in determining which practicum

experiences will be emphasized and to enable some choices by students as lo

the types of experiences which are most in accord with their perceived\needs.

in general, the practicum experiences can be classified into three major

types, each with a different goal ernhasis. Some are desInned to extend and

broaden student experience over a wide rad9e of settings which involve or

relate to young children. These are usually of a short term and require

minimal praMeipatien, and may not all directly concern young children. For

i example, even though students nay be planning to work with young children of

a particular age level, it is beneficial for them to gain some experience

with infants and adolescents so that they have a developmental perspective

concerning the educational needs of children. Similarly, experience in pro-

grams which serve physically ill or handicapped, emotionally disturbed or

mentally retarded children give students a better understanding of normal

children. Also, even though a program focuses on low income and/or minority

children, some experiences with children of middle class backgrounds may add

another dimension of understanding.

Most of these wide ranoinq experiences will be of an observational or

minimally participatory nature since the major coal is to 'open up' the

student's awareness of the many forces insociety which are concerned with
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the young child and to enable them to compare, contrast and evaluate the

educational influences of parents, community, and type of school program

on the child's development.

An essential ingredient of any practicum experience is concurrent

training for students in the use of observational tools and analytical methods

so that skill can be gained in these areas. Training and practice In the

use of these techniques make the difference between.active observational In-

volvement and passive 'just being there' le the practicum site. (See appen-

dices A E) Also essential, of course, is that the academic content of the

program prepares students for these experiences and that seminars for dis-

cussion to relate knowledge to experienced reality are provided as an Integral

part of the practicum.

Another type of experience which allows studer?.. to 'ake an initial

dip into the teaching mil!eu Is that of micro_orerlri teaching. These spe-
---

cific short term perilcipetory experiences can be of the type In which the

teaching setting is simulated or can be brief participation in an actual

setting with young children. Either can be recorded on video tape so that

there can be a later analysis by both studenis and supervisory personnel.

It Is hoped that compentencies needed for later lonn term Involver ent can be

Initially identified and skill can begin to develop. Usually an effective

method of analysis is one In which the student evaluates the transactions

that actually took place and records not only whether intended outcomes were

achieved but also lists ihe unintended outcomes that occurred. (One model

of this type Is based on the work of Robert Stake. Appendix A) The micro-

teaching experience, although artificial in many respects, can serve as a

valuable Initial broadening experience as well as being used to meet other

objectives at other times in the total range of practicum experiences.
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A second goal emphzsis and type of practicum experience provides students

with Intensive and degpenino experiences. These experiences are primarily of

a total participatory nature in which students are'lmmrsed in the pr9cticum

environment. ,In this type of experience students should come to know a setting

very well and should become.skilled in dealing with a particular group of

children,- parents, school or center staff, and, hopefully, also with the specific

community in which the practicum site is located.

This total participation can vary In length from one or two weeks of all day

participation as an aid in a hospital nursery or clinic, to a one term student

teaching type of experience, or to an all year intern assignment in a particular

school or center where all academic work is done in conjunction with that, one

practicuir site. The value of students getting to know one site very well must

be weighed against the advantages of hlving students in two or three intensive

sites for time periods of less than a year. Obviously, each kind of practicum

site will enable students to have the opportunity to develop a somewhat different

-set of teaching competencies and the decision as to which type of site assign-

ment will be made should rela-ife to the objectives seen as primary fcer the

training program.

The student's role in the various sites might differ with the needs of the

particular sites. In sites which have been identified as 'models' by the

training institution, the student might be there primarily to learn how to

,.emulate the practicum leader and develop skill In working in that particular

type of setting. in other sites which have been chosen because of perceived

needs for change or strengthening of the program, the students who participate

will be expected to initiate and develop new methods in cooperation with the

practicum leaders. In this type of site the experience of learning to act as an

of change anent In the school and community wikadd another dimension

to the student's training.

6
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Whether the in-depth experiences are designed as team or individual

participation will also determine the type of learning oitcomes. In some

settings a student may fill a number of team roles; in anotherehis role may be

a well defined one; in still another he will be expected to, work Independently

as the regular practicum leader gradually allows him to take over the class.

Each type of relationship hes-certain values and will be determined partially

by the ;.,e,?, of setting and partially by the characteristics of the particular

students and practicum leaders.

A third type of practicum experience which can contribute greatly to the

overall competency of the student Is that which can be called a "syntheeizing"

.experience. In order to have this type of experience available to students

there must be an early identification of Interested community groups in need of

help in starting new programs for young children. This usually involves initial

contacis with the dosign2tcd communities, settine up community committees to

provide input in the planning, reviewing research, developing and writing of

a proposal which has potential for continued funding,plenning of curriculum,

obtaining a site and designing the educational environment, buying equipment,

starting the progrcm and teaching In it during the initial phase of operation,

developing and carrying out parent education, carrying on evaluation measures

during the course of the program's operation and writing a final report when

the student's participation period is ended.

Such a synthesizing experience can, of course, Include only part of this

sequence rather than incorporating all of its facets, but the depth of involve-

ment does seem to be related to the number of strength of competencies which can

be developed by this type of experience. In addition, the process of bringing

together all of the relevant academic and experiential knowledge gained through-

out the training program and using it creatively in the design of a new program

provides a unique opportunity for students to test their abilities in the

7



praCticum experience. It also necassitiites teamwork of a very practical

nature since the goal of actual program operation is dependent on effective

teamwork. Early childhood Programs vary greatly in the type or range of prac-

ticum experiences offered. Oakland University provides all three typo of

experiences in its training program and the emphasis on each corresponds to The

three terms during which the program operates.

The Oakland University practicum experience is designed on three levels,

each with a major goal which influences the types of sites selected. The first

level, corresponding with the firs' rm of study, has as a goal the extensive

exposure of the young child. included In the initial practicum are clinical

sites, communi,ty sites, and school sites Which offer varying models of early

childhood education. These experiences are primarily of an .observational or

short-term participatory nature. Choices of these sites have been made by staff

members and consultante who conduct modules concerning the Development of the

Infant and Young The Young Child in remliy and Society, and Alternative

Models for Early Chi'ldnood Educallon.

Practicum i1 consisis of intensive exeer'ence by the full-time students in

sites where they interact as a team with practicum leaders. These practicum

leaders are teachers in elementary classrooms, nursery schools and child care

centers who are also parttime Master's candidates in the Early Childhood

Program. During this Practicum.students become involved in active participation

with both children and parents of the specific communities where the practicum

sites are located. Because Oakiend University serves a wide georgraphical area

the sites are diversified, including a number of communities, various minority

groups, both public and private institutions, and a ranee of age levels from

preschool through second grade.

In the spring, students have a third type of practicum experience which

serves to synthesize the total work that they have done. In teams of four or
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five they are assigned to practicum sites in schools or agencies where a need

for an early childhood proirzrn has boon expressed but is presently not In

operation. During Practicum ill, students plan, Implement, and evaluate a

program for young children and their parents. They develop the facilities,

teach the children, conduct parent-education meetings, and carry out research

and evaluation meLsures.. During the term they work closely with early child-

hood staff members-and with practicur' leaders aiding in a consulting capacity.



ill. SELECTION rRccEss

Various methods of sclectinvracticum sites can be developed, depend-

ing on the goals of the particular training program. A descriptir'n of the

method used by Oakland University follows:

1n-order to provide the data necessary for the evaluation end selection

of the practicum sites and leaders and to provide assistance to staff and ccm-

munity committee members in this process, a number of instruments were developed.

These instruments were designed to be used in the process of initial selection

of practicum sites, a major task durinn the year of the planning grant. They

were not designed as research instruments but rathar as a type of "action

research" instrument. That is, action was necessary; sites had to be chosen.

These instruments provided a basis for selection which was somewhat more precise

than a purely intuitive selection, and served to focuet;lhe selection process

on criteria which had ken sat yp by the staff and community committee.

Information on potential sites for the three modules in Practicum I

was gathered by a Descriptive Site Form (Appendix AI, A2, A3) which Indicated

types of sites and other pertinent data. The snecificchoices and extent of

the um of sites was then made by the staff members who developed each part-

icular module. For thrl module concerning Development of the Infant and Young

Child, pediatricians, clinicians, psychologists and educators decided on the

specific sites., Those to be used durinp t'he "Child in Family and Society"

Module were chosen by (the educators, sociologists, and community members who

were to be teaching in this module. The sites chosen are ones which are in

the specific communities whore the "community faculty" live.

For the educational sites used in the module on. Alternative Models for

Early Childhood Education, the final selection and extent of use of these sites

were determined by the educators :teaching this module. In addition to the

Descriptive Site Form, the Site Evaluation Form, Pah. I (Appendik BI)
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was used to proviJe more detailed information about the educational sites.

The instrume,nte usod in selecting PrIacticum II Sites were designed to aid

staff and community cormittee mombors in their evaluation and selectron of eite7

They arc not camprohens ive or perfect insturments but seried.to focus the atten-

tion of the cemmittee On ihe major areas of our concern and on the geulities of

load'ers that were of pariicutar importance to us. They Include tilt?. Site

Evaluation Form (Appendix B1 and 92), the Pract.icum Leader *Evaluation Form

(Appendix C), the interview Form (Appendix 0) and the Site Observation Form

(Appendix F). Each of these will be discussed later in some detail.

Other criteria used In zclection of these sites were the following:

I. Sites should belincluded frem both preschool and kindergarten
primary ace lcel

2. The nuf4t.:.r of sites from the major ccmmunities and minor com-
munitiee should hive Ledance.

3. The sites shoeld irclude ones with varying low enVer
minority perulatione.

4. Seine site Should be part of area public school systems, sore
should be :::ad.tert or culpareble programs, and some should be
private proorems.

5. Sites should include some which have effective programs in "Ideal'

or highly desire7iLle sites and others which have effective pro-

grams in minimal or inadequate sites.

Other criteria used in selection of practicum leaders "ore the following:

I. Some leaders should be chosen who have had on a few years teach-
ing experience and others should be chosen who have had many years

experience.
2. All leaders should prossess a B.A. degree and be interested in

working toward an M.A.T. with specialization in Early Childhood.

3. Leaders with a number of different teaching styles should be

selected. However, they must be evaluated by tho committee as
effective teachers who are open to meaningful change and have a
diversity of strengths to share.

4. 'Leaders should he willing to work in team situations with pro-
fessionals, fellows, and paraprofessionals and must have had
some experience in a team situation.
Leaders should be located in sites in which the director, principal

or other supervisory personnel are supportive of their participatie

The process of site and pra:ticum leader selection was one which involved

bath Oakland University staff members and a sub - committee of the Community Ad-

visory Commitee. After the initial screening of twenty-seven sites by the

Practicum Director (using SEF, Part I) a visitation team of two to four members ILA
\ -
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leriNNIANULOLF
visited each site, obeerved the class, and interviewed the potential leader.

This team had at least one staff member and'one community member. Sirce net

all'staff or community members visited each site, information was gathered by

the use of the If and SOF so that comMittee members would be able to discuss

specifics about ihe site and the potential leaders. The data previded by thezq

forms and othe opinions of those team members who had visited particular sites

were then used as a basis for completing the SEF, Pnt 11 and the PLEF.

th ?re were questions about a particular site or a difference of

opinionl, ether team members made a second or third visft. After all sites and

leaders'had been discussed by the sub-committee they were rated and the final

selections were made. Sin:0 community committee members from particular

communities were most .interested in the sites selected in their area, the_

visitation teems often reflected this. The data gatherinn and evaluation

instrumenls were helpful in identifying sites which met the stated-criteria

and loaders who exemplified the cualiiies of effective teaching that staff

and community committee memeers had indicated were of major importance.

The instruments were also evaluated and revised during the period when they

.

were in use as team members gave suggestions for making them easier to use or

more precise. The instruments appended here are the third revision. Although

further revision is still necessary, team members agreed that they had served

their purpose of focusing attention on the major areas of\our concern and had

aided the process of evaluntinn and selection of-Practicum II sites and of the

Practicum Leaders.

The selection of Practicum ill sites were aided by the use of the SEF, Pert

I. These sites, however, were chesen primarily on the basis of expressed need

of particular school systetils or apencies for a short term Early Childhood

Program and the availability of a potential facility in which a nrogram could

be conducted.
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The cooperation and interest of the s':hool, community or clinical agencies

are also ital to ensure the success of practicum .!xperiences. Whether the

experie ce rill be of a short hrm or of a longer in depth nature, the persons

who are directors, principals, or supervisors of the barticular school agencies

must be fully informed as to the nature of the practicum experierne and their

role in relation to the university for continuing feedback from them during

and after Vie oxper:ence st.ould be maintained.

In addition, it is desireable that the training institution provide re-

ciOrecal service where possible, either by offering inservice workshops for

staff members, enabling practicum leaders or their staff to take credit courses

which lead to degrees, or providing consulting services, special materials, or

university speakers for the cooperating agencies. The success of the practicum

experience,' and the cc)nlinued,wilfinvnet7s of school and community persounel to

cooperate in providing sites for those experiences often rest on their feeling

that their relationship with the training institution is a reciprocal one in

which both parties gain benefits. They must also feel-that the university wel-

comes dialogue concerning problems that have occurred and suggestions for im-

proving the practicum experiences.

ONce sites have been selected, the further development of the site depends

on the nature of the practicum experiences for.which it Is to be-used.

The universitystaff must provide clear explicit information to both student.

and practicum per and have well.planned procedures for obtaining evalu4r

tion of the experiences from both groups also. Often the evaluations provided

will pinpoint concerns and problems 0110, can'bo avoided during later prac-

ticum experiences.

In service training for practicum personnel is an Important aspect,

expecially in those sites with a perne'ived need for university in put. When

the entire staff of a practicum site can be involved in trainThg,_the effect
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will be most striking. if, however, only selected practicum leaders are given

tra:ning the tolel program can still benefit greatly if part of their training

deals with communicating their knowledge to peers, paraprofessionals, parents,

and volunteers. in practicum \sites with "model" programs the training re-

(

sources of these ncheele can Le sometimes utilized by the university.

Whatever the types of practicum eepnriencs which have boon selected,

planning to insure meaningful relationship between the various types is very

important. In addition to student participation in a varietyof sites, it -is

often helpful if practicum lenders can have the opportunity to visit other pro-

grams. Once persons are et work in one particular program, they rarely have the

'chance to broaden their own focus. Thus, while students are participating in

their sites, an opportunity provided for them to view other settings is often

beneficial.

Feedback from tee practicum expGriences also provides direction for the

theoretical components of 'the proerem as university personnel and field

personnel share their; persPectives with one another. The precticum ex-

periences cannot be seen in isolation from the academia experiences and the

persons at work in each component must hay() a continuing dialogue, as well as

the opportunity to become actively involved in both aspects of the program.

Therefore, the praclicum experience- is seen as providing not only for

strengthening student learning but also as a ens of strengthening the under-

standing of university personnel and of providing field. personnel In schools

and communities with a greater voice:in determining the course of early child-

hood education. Many persons at work in the community welcome the opportunity

to snake known their concerns and .problems. They also appreciate evidence that

the students and faculty of the university are not encased in an "ivory tower"

--but are really interested in becoming involved as change agents through the

practicum experiences.
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In the search for methods of developing competent early childhood teachers

and cf means for helpins present teachers to change their behaviors to beCome

more effective, the pr%!ciicum experiences can be an ideal vehicle. Communi-

cation end cooperation between university staff, students, and teachers and othe

in the field are essential for any long lasting changes to occur.

4

1 3

. _
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1V Guiding Practicum Experiences

A. Supervisicn

Supervlcion of the practicum experiences shWild be under the

direction of one person who has prime responsibility but should also

involve the other university staff members who are teaching In the

academic and theoretical components of the curriculum. This enables

them to evaluate both the students' competencies in translating theory

to practice and their cwn abilities to teach content which is relevant

to the needs of students and the realities of the practical school and

BEST COPY AVAILABLE

agency situations. 3y engaging in active superviSion and support of

students in the field, to training staff can also be broadening and

deepening their own requirement that they are to be actively involved

.

In this supervisory role, should be stated.

The major responsibility for supervision, as well as selection,

rests on the pr7,cticum director. The director should be a university

staff member who also has teaching duties but who can devote a major

portion of time to the practicum component.

The amount and type of supervision required varies also with the

types of experiences and the typos of objectives. This accomplishment

of exploratory objectives are usually evaluated by seminars or'other

discussions, by written observational reports or by the completion by

students of observational fprms. The .on site supervision ranges from

no university eersonnel being present to the presence of theipracticum

direCtor for the entire experience. Since many sites may 4 utilized

concurrently for exploratory Objectivesi often the superviiion is by

self report, later evaluation by the directors of the sits, and by

the verbal or written methods outlined above.

1.G
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Measurement of the accomplishment of performance objectives is

sometimes done by the methods used for exploratory. Since student

behavior is being observed, however, the major methods of evaluation

are.either video taping of student performance or actual on site

observation by university personnel. Essential for these types of

supervision are an initial statement of the planned behavior, observation

of the behavior, post performanc ovaluaticn by student, supervisor,

and practicum loader. Students eeed to be clear concerning the behaviors

for which they will be expected to demonstrate competency and the evalUa-

'tion procedures which will be followed by the supervisor.

Consequence objective are perhaps more difficult to evaluate

since they may be long term or short territin consequence. That Is,

if long term changes in others occur they can not be Immediately evalua-

ted. However, these objectives can usually to observed in short term

change by supervisor observation of changes in the practicum sites,

observation of now behaieiors on the part of practicum leaders, and

verbal indication of chrinced views or practices by site personnel.

School and agency supervisory personnel also play a role in

evaluating the successful accomplishment of program objectives. These

are expressed both by their evaluation of student participation and

acceptance in their site and by their willingness to consult with

students and Practicumieaders concerning problems. Also, of course,

they indicate their evaluation by their willingness to participate

further in the practicum aspects of the university training program.

B. Sequencing

Tne sequence of experiences, the emphasis, and the balance between
4.13_

the three types of practicum oxperlences/varles greatly iirtralning,
R

programs but usually each typo is followed in the sequence described

.17
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here and the first two types are provided concurrently. if the sythc-

sizin experienee Is provided, it is the culmination of the students'

program.

The major guidelines for determining the type and amounts of

various practicum cr.:perience is that each experience should be carefully

chosen to complement a specific academic or theoretical component of

the program and,ithat each be related to specific competencies necessary

for students to suecee. fully complete the program..
0

Practicum experiences are generally sequenced from theory to

\!)plication thetreal world. However, there are not inherent barriers

which prevent plans from being inductive or proceeding, from a real

'`experience to-a generalization d the theory. Furthermore, it is the

creption of these writers that an effective practicum component for

a teacher training program requires inductive and deductive experiences.

Inductive ekie experiences consist of general purposes for the

experience with extensive pest --discussion. For example, an obsergtion

of an instructional site may be planned where participants only prepara-

tion is a brief description of the site and the community It serves.

Participants have at best a general goal of evaluating the relevance

of the site for instruction. In a sense, an inductive experience is a

goar-free evaluation where participants are asked to infer the

appropriateness of the site through watching what actually happens.

During the post - discussion of the experience many divergent views may

and are encouraged to occur.

In deductive site experiences the site provides an:opportunity to

accomplish restricted purposes, At the site, the participant has a

limited range of purposes. Instead of Inferring, the primary purpose is

13
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to confirm, reject and/or perform the preconceived purposes for the

experience. In this goal-directed experience, convergent responses

are encouraged and expected.

Differences between inductive and deductive experience ..could be.

Illustrated by two Icorr.men practicum experiences. In the first, a visit

is made to cbserve the program at z new day care center. During the

same visit or a another visit an attempt is made to observe'theamount

of language at i e new'day care center through the use of an observation

schedule. Toth cbse rvations have purposes. but differ as to degree of

spealfIcity. The first is inductive; the second is deductitie.

'However, any visit ray and perhaps should have a number of dndectiv. and

inductive purposes,

Value

Previous discussion has indicated that procticum experiences are

diverse and bridge the gap between thecry and practice in inductive and

deductive directie:;. In addition, practicum experiences resemble rvl

experiences because they occur in real environments, but unlike reality,

SS

every attempt Is made to Insure a successful experience for the

participant.

Failure of a participant to da well in a practicum experience may

indicate a deficiency in the participant's theoretical preparation, the

experience itself or a combination' of oth. Although performance in a

practicum experience may be considered n predicting how a participant

will' do in a real situation, there is n toxonoily of practicum experiences.

There is no guarantee of later success in the real world; but practicum

experiences which resemble real experiences and meet other criteria for

practicum experiences may assist participants because:

I. .The greater the degree of simlIarity between practicum

19



experiences and the roal worlds the more likely each is

to require the sane abilities. Given sufficiently diverse

practicum experiences, the probability of developing

semi lar abiliticsjs greatly increased. The control led,

successful practice participants receive through practicum

experiences will have many direct applications in subsequent

positions.

2. Although all the abilities necessary for success in the real

: world will', not be learned, the partial learning will make

learning the remainder easier. it is readily apparent that

with very few exevtions, it is not possible to duplicate all

conditions and, consequently, provide practice for all

ft

necessary abilities. However, a participant who has some of

the necessary abilities will probably be better prepared for

a posil-lon than other candidates who have not had the experiences.

3. Once participants demonstrate they already have certain skills,

they cannot fail to learn those skills. If no opportunity 15
V.,

provided to demonstrate competency there is no indication the'

participant will fail to successfully perform in the real

world. A progmatic means of insuring a participant will be

able to perform is to have them perform before real life

demands require porformnce.

Practicum experiences bridge the gap between theory and practice.

They occur in real environments as much as possible to enhance 'the
4

resemblance of practicum experiences to reality, but 'their potential

benefit is dependent a degree to which planners insure successful

relationship of theory and reality more than it Is to Its degree of

resemblance to reality. Although a major aim of practicum experiences

20



Is to resemble rclity, real environments are modified to enhance the

porAsibIlity of achieving what program planners telii,ve is necessary

for a successful tz,ach,Jr.

.
Practicum experiences are not "survival of the fittest" experiences.

Every attempt Is made to insure that appropriate supervisory,personnel,

methods and materials Lre available at each site to insure pert!cipant

and pupil success. Doubtlessly, practicum experiences are not sufficient

to insure the success of a training program, but it Is unrealistic to

expect successful training programs without well-planned practicum

-experiences.

4
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